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(This article is my reported version of Florian’s opening 
lecture at Samford Valley Waldorf School, Queensland 
on the 16th July, 2011.  The seminar was attended by 82 
teachers from Australia and New Zealand – and organised 
by the Pedagogical Section in Australia with support from 
the Anthroposophical Society in Australia) Any errors made 
are my own – with apologies. NC

My students sometimes ask, what gives you 
the right to be our teacher?

It is not my degree I have from University, nor 
is it my contract with the school which 
says I am allowed to teach here.  I think 
the only thing which allows me to be a 
teacher is that:

I am ready to develop myself.  I am 
prepared to change and respond to the 
challenge of the students: Nothing else.

Three soul forces: thinking, 
willing and feeling

I have my students in front of me and 
I ask myself, “What is the challenge we 
have today? What is the real challenge?”  
I would like to pick out one aspect: the 
reality that we all have in ourselves – that our 
different soul forces of thinking, feeling and willing 
nowadays have a tendency to separate.  

Take the little child.  A little child is not able to 
separate his soul forces.  A child feels something, 
thinks about it and does it.  It’s just one unit.  
Thinking, feeling and willing are one unit.  But 
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can think something, you can feel something 
completely different about it and you are able 
to do something else.  They are not a unit, they 
have fallen apart.  Out task in education is to try 
to integrate these again.  Integrity!

We do not have much consciousness about this 
separation because the normal feeling I have is 
that thinking and feeling just go with each other.  I 
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have to each other.  So, if I see a snake here in 
Australia, the feeling comes out immediately.  Our 
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moment.  If I have seen a movie by Hitchcock or 
I see a white shark in a movie and I go swimming 
in the sea and something is touching me,  I am 

almost scared to death because I have the feeling 
that  everything which touches me is now a shark!

If you look at your class sitting before you, 
each individual carries their mood within their 
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what you will do.  If you want to teach, really, then 
you have to get yourself into the mood in your 
classroom in order to bring anything to the heart 
of the students.  

If you don’t take care of the 
atmosphere you create in your 
classroom, then you are lost.  You 
can do what you want but it’s always 
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feeling.  

So, we teachers are somehow 
artists.  Our art is to create a certain 
atmosphere, which is far more important 
then what we say.  

So: What is interesting in your 
lesson?

The problem is that we are all always looking 
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to know what we are saying to them.  That is so 
important for us.  My (often mistaken) belief is 
that my students in front of me are very much 
involved in what I am trying to teach.  

However, the reality is something different.  
For example, a student was sitting in front of me 
and looking at me in a most concentrated way.  
I asked at the end of the lesson, “Now what did 
you get out of my maths lesson today?” and 
she said, “Nothing”. “So what was interesting in 
this lesson?” and she said, “Your socks are not 
matching the colour of your trousers and I think 
you should change your haircut!” She had a 
feeling about Waldorf teachers, that they are not 
dressed properly! She continued to  enlighten me: 
“You know,  you told us to be interested,  develop 
interest  in things , so  I do it in your maths  lessons 
because, although I’m not interested in maths, 
I do something else.  For example, I’m looking 
at your clothes and I’m very interested in your 
clothes.” So she was very engaged in my lessons 
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but not in maths.  After that encounter, I had to 
change my lessons to make it more interesting.  
I used more colour in the diagrams plus in my 
dress so that she might become more interested 
in maths as well!

To the question of this separation of soul 
forces, I think we have to deal in ourselves with 
this question.  How do we bring them together? 
How can we develop a clear thinking strength of 
will and have balanced feelings between thinking 
and willing? Feelings, lying in between will and 
���������	�������������������

Example: Chemistry Lesson on Alcohol
I would like to give you example of a chemistry 

lesson, where, as a math teacher, I was suddenly 
asked to relieve the Chemistry teacher in our 
school.  I had to teach about alcohol.  Class 9 
(15 year olds) are very interested in this theme 
and students of this age battle with the effects 
of alcohol over the weekends (many students in 
Switzerland have to go to hospital because they 
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Marijuana).  

I began the lesson by taking a small sample 
of alcohol, a very strong alcohol, and said to a 
student who had never drunken any, “You don’t 
have to drink it, just take it in your mouth and 
spit it out afterwards”.  She did this, and what 
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a weird noise like you make when you jump into 
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without thinking.  So that’s the beginning.

When you cool down a little bit, you can say the 
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terribly!”  So we have this wonderful word that 
separates us from the world: ‘it’ (in German: ‘es’ 
which is just a great word).  

So the sequence so far: “Yuk!!”, then “It burns!”, 
and then, “The alcohol burns.” 

Maybe you could leave it at that, you wouldn’t 
go further.  But with older students you can come 
to a chemical formula: C2H6O, plus pollution at 
+-/4�

If you read the formula do you still feel the 
interjection “Yuk!”?  No, it’s dead.  So you 
experience something but have to kill the 
experience to gain knowledge.  Now you know 
everything about it.  It’s just perfect.  It’s a 
chemical structure.  You recognise the pollution 
which is in the alcohol, but it is there is no 

experience left.  You killed the new experience 
but you know everything.  As a student you must 
go to the death point, you must go down and kill 
everything to have your knowledge.

What I want to emphasise in Waldorf teaching 
is that it is important where we start.  We start 
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the dead chemical formula , However, if you start  
at the chemical formula , then you have killed 
everything to start with and you won’t get to the 
human experience so easily .

As a further approach to alcohol you can 
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That’s important.  But there is a transformation.  
In a chemical transformation, starch changes into 
sugar.  As you know, sugar is not just food, it’s 
something for your pleasure, something to enjoy.  
Pure sugar is something you don’t need actually 
in this world.  You have sugar in your food but if 
you use it as a pure substance (chocolate), it is 
something for pleasure.

So we have food and then we have pleasure.

Thinking of alcohol, what does it do?  It is a 
substance which brings you a little bit out of 
yourself.  But if you go on the next step from 
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which is anaesthetic which brings you completely 
out of yourself.  Alcohol is not an anaesthetic 
but it still has such a tendency.  So if you go this 
journey with your students, you can transform all 
this long process.  It has something in it which 
has very much to do with students themselves.  
It is something which belongs to everyday life 
and of course this part is very interesting to the 
teenagers.  To do all the experiments which you 
need takes a whole week to develop this and you 
get this feeling of the transformation: from food to 
anaesthetics.

This transformation is the principle of teaching.  
It is a very good principle of teaching. 
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study it and out of your joy you can do this.  You 
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connect your subject of the whole world.  The 
subject becomes bigger and bigger and bigger, 
and then I have the problem that there is no more 
time that night.  It is so interesting.

Now step two: You have connected with the 
world but the most important part in teaching 
is to connect to the human being.  What is the 
connection of your subject to teaching? - to 
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yourself? - to the children?  It’s not just something 
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that has to do with their own life.  The subject 
connects to their own life because it has to do with 
pleasure; it has to do with the special situation of 
anaesthetics.  

What is alcohol doing to you if you take it to 
this extreme and it acts as an anaesthetic and 
you lose your consciousness?  A lot of questions 
arise in the class discussion.  You are connected 
very much into this process and if you do this 
then you lift up your teaching and to bring it into 
a connection with the human being.  It’s not just 
knowledge and I think that’s one of the central 
keys to teaching.  How do you connect your 
knowledge, the thing you teach to the whole 
human being, so it answers the students’ inner 
question, “What has it to do with me?” 

A meditation to assist with
managing time 
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bring this subject into the right time management? 
Each student has his/her own time and you have 
your time and you have a school time table! 

Some students are starting to sleep and other 
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into balance? That’s our job – to balance all this 
in time.  

So what do you do in meeting your students 
and how do you manage this time?  

It is the teacher’s own behaviour, soul forces 
and presence of mind that are important.  

I cannot be free unless I am present.
The ‘ship’s wake’ you leave is the resonance of 

the path of your lessons.
How can the teachers really be present and 

have presence of mind? 
I end with a suggested meditation for teachers: 

� Ten minutes after you wake up in the morning, 
try and remember the last thought you had 
before going to sleep.  Do this each day for 
several days.

� What happens is that gradually you get a 
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the wakefulness and consciousness.

� The experience lightens up what happens in 
the night time.

� Knowledge is not teaching. 
� Pure knowledge deadens the students.
� Our task is to transform knowledge with heart 

forces. 
� Ask yourselves who your best teacher was 

and who was it who worked out of their heart?�
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